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Abstract  

The increasingly interconnected world and the demands for internationally educated 

graduates have had a major impact on higher education and have catalyzed the trend of short-

term studies abroad.  Key challenges arise because, despite their prominent growth and the 

expansion of their reach, the research on student outcomes and program effectiveness is still 

in initial stages.  It is essential to approach education abroad as a non-steady variable, where 

the program design is related to student learning gains and specific intercultural adjustment 

experiences, framed within their context.  The Iacocca Global Village in Lehigh University 

(USA) was chosen as a case study.  Findings show there is a need for intentional pedagogy 

focused on intercultural outcomes supported by ongoing mentoring it´s important to have 

mandatory involvement in cultural integration and support groups, pressure for real work and 

accountability is a prerequisite to leave the comfort zone and foster intercultural encounters 

and that alumni networks can contribute to maintain the sense of belonging developed in the 

program. 

Key words:  

Intercultural adjustment; short-term study abroad; higher education; intercultural 

communication; international education 

Resumen  

La educación superior ha sido impactada de gran manera por un mundo crecientemente 

interconectado y las demandas de empleadores por graduados con educación internacional, 

catalizando una tendencia de programas study-abroad de corta duración.  A pesar de su 

crecimiento prominente y la expansión de su alcance, surgen desafíos clave porque la 

investigación sobre los aprendizajes de los estudiantes y la efectividad de estos programas 

aún se encuentra en etapas iniciales.  Es fundamental entender los study-abroad como una 

variable cambiante, en donde el diseño del programa se relaciona con los aprendizajes del 

estudiante y las experiencias específicas de ajuste intercultural estén enmarcadas en su 

contexto.  El Iacocca Global Village en Lehigh University (EE. UU.) fue elegido como 

estudio de caso.  Los hallazgos muestran que se necesita una pedagogía intencional enfocada 

en resultados interculturales respaldada por tutorías continuas.  Es importante tener una 
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participación obligatoria en integración cultural y grupos de apoyo, la presión por el trabajo 

real y la responsabilidad es un requisito previo para dejar la zona de confort y fomentar los 

encuentros interculturales y que las redes de egresados puedan contribuir a mantener el 

sentido de pertenencia desarrollado en el programa. 

 Palabras Clave 

Ajuste Intercultural; Study Abroad de Corta Duración; Educación Superior; Comunicación 

Intercultural; Educación Internacional 

 

1. Introduction  

The last 25 years have seen significant and rapid changes around the globe.  Nations have 

become more interconnected and increasingly intercultural, presenting challenges for 

countries, academia, and the corporate world leading to an age of cultural dynamism (Kim, 

2012; Mosley & Friedman, 2006; Van Der Zee & Van Oudenhoven, 2013).  Globalization is 

a word that can no longer be attributed merely to international economic activities since it 

has created a world of clashing traditions and collective identities (Kim, 2012; Saint-Jacques, 

2012; Samovar et al., 2011).  As a result, whether it is at the workplace, in higher education, 

or in one’s private lives, individuals must be progressively able to efficiently deal with 

cultural differences (Samovar et al., 2011; Van Der Zee et al., 2004; Van Der Zee & Van 

Oudenhoven, 2013).  Therefore, the importance of intercultural competence in both global 

and domestic contexts, is well recognized in the academic and professional arena (Hammer 

et al., 2003). 

Increasing globalization and employers' demand for well-prepared graduates have had a 

significant impact and influence on higher education and have catalyzed study abroad 

programs  (Cotton et al., 2019; Senyshyn, 2019).  In recent years, these programs, rather than 

pursuing a degree in another country, have become a more common practice among 

international students from all across the globe, targeting applicants who have had no 

previous international travel or lack funds for extended study abroad experience (Bloom & 

Miranda, 2015; Hudson & Tomás Morgan, 2019; Koyanagi, 2018; Lee & Green, 2016).  

Study abroad is an important component of the U.S. College Curriculum Internationalization 
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Movement and is a powerful resource for cultivating global, international and intercultural 

skills (Cubillos & Ilvento, 2018). 

In higher education, research in the topics of student achievement and program effectiveness 

are still in early stages; a lack of uniformity in their structure difficult to find a one-size-fits-

all assessment (Mule et al., 2018; Pedersen, 2010; Senyshyn, 2019).  As more students go 

abroad and study abroad programs become shorter, it is imperative to study if the claims 

made by program organizers are indeed turning into effective learning, and that academia 

uses its resources to research what factors affect the probability that students will benefit the 

potential intercultural gains of education outside their countries, and its contribution towards 

facilitating the larger goal of fostering a peaceful and connected global community (Bloom 

& Miranda, 2015; Mule et al., 2018; Pedersen, 2010; Terzuolo, 2018). 

Even though this is a relatively new trend, there are already previous findings in the discipline 

that have shown that (a) the real power of education abroad comes from its unique ability to 

provide students with challenges in the emotional and intellectual sphere (Engle & Engle, 

2003; Vande Berg et al., 2012); and, (b) it is not enough to send students to study abroad 

without intentional pedagogy focused on outcomes of intercultural effectiveness (Hudson & 

Tomás Morgan, 2019; Pedersen, 2010; Vande Berg et al., 2004).  These findings, alongside 

the short-term study abroad trend and its intended objectives, create both challenges and 

opportunities for modern higher education and point out how the design and structure of the 

programs play key role in the different impacts of educational experience on students (Engle 

& Engle, 2003; Hudson & Tomás Morgan, 2019; Pedersen, 2010). 

Early research (Hudson & Tomás Morgan, 2019; Senyshyn, 2019) focused on understanding 

the many academic and social challenges faced by international students, have recently 

directed their attention to program development and assessment and how they interconnect 

with the students’ substantial learning outcomes.  Whereas many studies have relied in 

measuring tools like the Intercultural Sensitivity Index (IDI) (Anderson et al., 2006; Barden 

et al., 2015; Bloom & Miranda, 2015; Delmas, 2013; Hammer et al., 2003; Paige et al., 2003; 

Pedersen, 2010; Vande Berg et al., 2004), others opted for mixed methods to examine 
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whether the short programs are effective (Arseneault, 2020; Barker, 2016; Cotton et al., 2019; 

Demetry, 2007; Lin, 2006; Senyshyn, 2019; Sobkowiak, 2019).  However, such study of the 

effects of studying abroad on students' overall learning outcomes have obtained contradictory 

findings (Sobkowiak, 2019).  There are grounds for asserting that the inconsistency happens 

because the examinations deal with “study abroad” as a steady variable, considering the 

program design elements as unrelated to the learning gains and there´s not a deep 

comprehension of student journeys of adjusting (Cubillos & Ilvento, 2018; Hudson & Tomás 

Morgan, 2019; Sobkowiak, 2019).   

Practitioners such as university counselors and community workers should first be able to 

recognize specific adjustment experiences of different groups of international students and 

then apply different yet effective strategies to help these different groups solve their problems 

(Urban et al., 2006).  Therefore, it is important to (a) study cross-cultural adjustment 

experiences of specific groups of international students and their coping strategies within 

their context to enrich the possibilities of improving the programs (Arseneault, 2020; Lin, 

2006; Senyshyn, 2019); and,  (b) focus on the quality of the psychological, socio-cultural and 

educational experiences of this large community of students, since they are crucial to 

fostering global intercultural understanding and achieving the broader mission of global 

citizenship competence  (Delmas, 2013; Pedersen, 2010; Zhou et al., 2008).   

Since empirical research on short-term study abroad and intercultural adjustment does not 

consistently confirm the positive effect of the time overseas on student intercultural 

development and adjustment experiences are contextually based, the current study seeks to 

provide more insight from a qualitative view of the participant's experience of the Iacocca 

Global Village for Future Leaders, an innovative immersive five-week intercultural learning 

program at Lehigh University (Pennsylvania, United States).  Since its first edition in 1997, 

there has never been a study focusing on this program that, until 2019, includes more than 

2250 alumni from 140 countries.  For more than 30 years, the Iacocca Institute has been 

creating transformative, hands-on leadership experiences that develop and empower the next 

generation of global leaders.  Collectively, Iacocca Institute programs have hosted 

participants from more than 150 countries.  The Institute is part of the Office of International 
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Affairs at Lehigh University, recognized among the U.S.’s premier research universities and 

located in Bethlehem, Pennsylvania (Iacocca Institute & Lehigh University, 2020; K.  

Mendez, personal communication, October 8, 2020). 

The Global Village brings university students and professionals from around the world from 

a variety of backgrounds (cultural, social, economic, generational and professional) with the 

aim to help prepare the next generation of leaders to thrive in a global economy, with the 

belief that successful leadership in the 21st century would require a deep understanding of 

different cultures and countries and comfort working across boundaries and borders.  The 

study was done with the students from Global Village 2018 edition which had 61 enrolled 

participants -who call themselves “Villagers”- from 36 countries and 4 continents aged from 

18 to 45 years old (Iacocca Intitute & Lehigh University, 2020; K.  Mendez, personal 

communication, September 29, 2020).  

The aim of this study is to give qualitative insight into the intercultural adjustment journey 

of Global Village for Future Leaders (GV) 2018 participants.  In this program, a group of 

highly diverse students go through a 5-week immersion experience where there is no “host 

culture”, but rather a learning environment where they are “hosts”, as well as “guests.”.  This 

was achieved by the development of a framework which elucidates the complex experiences 

of students towards the development of intercultural adjustment and the influence of the 

program design as a social support structure.  Therefore, the questions framing this research 

were:  

RQ1: How did students experience the process of intercultural adjustment in this short-term 

study abroad program? 

RQ2: In which ways did specific program design elements influence the students' process of 

adjustment?   

1.1.Literature Review 

Intercultural relations academics have been focused for years with foreign students as a select 

group of sojourners and their adaptation problems (Urban et al., 2006; Zhou et al., 2008).  
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Students entering universities or programs in another country face multiple challenges in 

terms of their ability to interact effectively and their psychological well-being due to the need 

to cope with different social and educational institutions, attitudes and expectations-as well 

as coping with daily problems of student adaptation, such as the struggle with new teaching 

styles (Church, 1982; Hayes & Lin, 1994; Lin, 2006; Smith & Khawaja, 2011; Urban et al., 

2006; Zhou et al., 2008). 

Cultural Adjustment Theory 

Traditionally, social theorists have taken a broad approach to understanding cultural 

adjustment that consists of different phases resembling a U-shaped trajectory (Arseneault, 

2020; Lysgaard, 1955; Neuliep, 2017b; Zhou et al., 2008).  For example, in the U-curve 

model (Lysgaard, 1955), intercultural adjustment comprises some distinguishable stages - an 

initial stage distinguished by a sense of optimism and enthusiasm, preceded by a 

disorientation period, and concluded by a re-adjustment stage due to the progressive 

adaptation to the new environment (Hotta & Ting-Toomey, 2013; Lysgaard, 1955).  More 

recently, cross-cultural adaptation research has been somewhat divided (Arseneault, 2020), 

concentrating either on the degree of adjustment or on the mode of adaptation.  The degree 

of adaptation is built on the theory of cultural learning which indicates that adaptation is a 

measure of psychological comfort and equilibrium in the host environment (Arseneault, 

2020; Ward & Kennedy, 1999). 

The intercultural adjustment models treat this process as a cycle, in which experiences of 

international students could be roughly grouped into three phases: (a) undergoing culture 

shock, (b) seeking social support and developing abilities to cope with culture shock, and, (c) 

acquiring intercultural competence (Urban et al., 2006).  If acquired successfully, there is a 

chance of a reverse culture shock experience when returning to the home country (Jandt 

2018; Lin 2006; Neuliep 2017; Samovar et al.  2011).  
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Culture Shock  

Culture shock is the first condition for the intercultural adjustment process  that has been 

studied (Neuliep, 2017b; Ward, 2005; Winkelman, 1994; Zhou et al., 2008) and has evolved 

from traditional mental-health related perspectives to a contemporary cross-cultural approach 

(Neuliep, 2017b; Zhou et al., 2008).  It is a multifaceted experience and a natural reaction to 

the clash and collision of cultural order, and anyone can experience it.  Culture shock 

branches from inherently stressful life changes and people engaging in cross-cultural 

encounters need to be resilient, adapt and develop coping strategies (Neuliep, 2017b; Ward, 

2005; Winkelman, 1994; Zhou et al., 2008).  One of the most accepted contemporary 

perspectives on intercultural contact is the ‘stress and coping’ approach and it originates from 

initial psychological models of the impact of life events (Ward, 2005).   

Culture shock begins with feelings of optimism and even elation that eventually give way to 

frustration, tension, and anxiety.  Individuals are progressively able to interact effectively 

with their new environment as they develop conflict solving strategies.  If the adaptation was 

effective there will be a need for students to “re-acculturate to their native culture” (Neuliep, 

2017b, 2018).  Some academics (Van Der Zee et al., 2004; Van Der Zee & Van Oudenhoven, 

2013) also claim that certain personality traits play a key role in one’s ability to interact 

effectively across cultures and adapt to new cultural surroundings.  

Relevant Psychological Processes in Intercultural Interactions 

During the first intercultural encounters with unfamiliar societies, there are important 

psychological dynamics that different researchers have studied; these include: the anxiety 

uncertainty management model (AUM) (Gudykunst 1995, 1998; Neuliep 2017), the mental 

categorization and cognitive complexity (Kurylo, 2013; Neuliep, 2018; Ward, 2005), 

stereotyping (Kurylo, 2017; Park & Judd, 2005), and healthy ethnocentrism (Neuliep, 2012, 

2018; Neuliep & McCroskey, 1997).   

When students experience intercultural interactions for the first time, they will tend to reduce 

the gaps of information to communicate more effectively (Neuliep, 2017a).  Gudykunst 
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(1995) created  the anxiety and uncertainty management model (AUM), which aproaches 

intercultural adjustment as the ability to predict a “stranger’s attitudes, beliefs, values, and 

behaviors (Gudykunst 1995, 1998; Neuliep 2017).  This can vary between cultures depending 

on the different levels on Uncertainty Avoidance, related to the level of stress in a society in 

the face of an unknown future (Hofstede, 2011).   

Culture and cognition also have a role in the intercultural communication interactions 

because of the way humans process information (Jandt, 2018; Neuliep, 2012).  Humans 

engage in mental economy strategies, being the most well-known "categorization" 

(Gudykunst, 1998; Neuliep, 2017a).  Although people categorize everything, intercultural 

communication scholars are concerned in the ways people categorize other people (Neuliep, 

2012, 2018).  Some academics (Boyd-MacMillan, 2016; Kurylo, 2017) contend that a way 

to develop communication skills is to achieve cognitive complexity, referred to as the 

capacity to build particular categories in the mind that allow for a shift from fast, narrow, 

closed thinking that finds no value from other points of view to more deliberate, dynamic, 

flexible thinking that can embrace see validity in other points of view without compromising 

one's core values.   

When people create categories, they become the base of prejudice which contemporary social 

scientists usually define as an appraisal, negative or positive, of a social group or its members 

(Choma et al., 2017; Neuliep, 2012).  The complication rises when stereotypes carry 

negativity and are used to overgeneralize negative traits to an entire group of people when, 

in practice, few members of the group possess such traits (Choma et al., 2017; Fiske et al., 

2018; Kurylo, 2017; Mcdaniel, 2011).  This kind of negative stereotyping is closely related 

to the development of ethnocentrism, which is one of the main concepts in understanding 

out-group attitudes (Neuliep, 2012).  Neuliep (2017, 2018) and Neuliep and McCroskey 

(1997) argue that all people are to some level ethnocentric and that ethnocentrism should be 

viewed along a continuum from high to low levels.  The authors propose that the sense of 

belonging is the basis for patriotism; however, if one's way to understand the world is seen 

as the only and best, it could be dangerous leading to prejudice and discrimination. 
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The final phase of the adjustment leads to intercultural competence, meaning the degree to 

which a person adapts their verbal and nonverbal messages to the appropriate cultural context 

(Kim, 2012; Kurylo, 2013; Neuliep, 2018; Spitzberg, 1991, 2012).  Intercultural 

Communication Competence is commonly characterized as the awareness, encouragement, 

and ability to communicate with members of a host culture, effectively and appropriately.  

(Barker, 2016; Chen & Starosta, 1996; Spitzberg, 2012).  Neuliep (2012) highlights that the 

adherence to the values, beliefs, and behaviors of one’s culture does not mean that you thwart 

the values, beliefs, and behaviors of another community. 

2. Methodology 

This study used an interpretative framework of social constructivism that emphasizes on 

developing subjective meanings of human experiences and where meaning is co-constructed 

between the researcher and the researched  (Creswell, 2013).  It was used to develop a pattern 

of meaning of the students experience in the program since the case under study is a very 

complex and multifaceted experience (Creswell, 2013; Denzin & Lincoln, 2006; Saldaña, 

2011).  This study used a qualitative approach because it sought to have a detailed 

understanding of the personal experiences of participants during the five-week immersion 

experience (Creswell, 2013; Denzin & Lincoln, 2006). 

It is a case study approach that analyzes the Global Village for Future Leaders 2018 (Hancock 

& Algozzine, 2006; Yin, 2018) to better understand the adjustment of students in short-term 

study abroad programs.  Semi-structured interviews with open-ended questions were the 

primary instrument for data collection.  The guide was tested in the field and did not require 

any major modifications (Creswell, 2013; Yin, 2018).  The interview had 19 questions 

focusing on (a) the student’s perception of their experiences during the program, (b) how the 

program design elements influenced the process and were coded responding to the research 

questions.  An alphanumeric code was used to identify participants as follows: Participant 

Number, Sex, Age, City, Country (P01, Male, 21, Wenzhou, China).  

A purposeful sampling size of 15 students was used and theoretical saturation was achieved 

at the 15th interview (Corbin & Strauss, 2012).  All participants were invited to participate on 
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the study, but convenience was determinant because (a) the participants were geographically 

hyper dispersed, (b) the  disparity in time zones (Creswell, 2013; Salmons, 2015; Yin, 2018).  

The sample included one respondent per country -Azerbaijan, China, France, Greece, Hong 

Kong, Israel, Italy, Kazakhstan, Morocco, Pakistan, Peru, Puerto Rico, Dominican Republic, 

Sierra Leone, and South Africa- and varied across attributes of gender (Female: 9; Male: 6), 

age (21 to 32 yrs.), and the students´ majors ranged from engineering to communications, 

medicine, accounting, political science, culinary arts and management.  The interviews were 

carried in English, from November 2018 to August 2020 and took from 30 to 60 minutes.  

Synchronous online in-depth interviews were conducted via computer-mediated 

communication through a secure online application.  Thematic analysis was used, understood 

as a structured framework for coding qualitative data and for then using the coding to define 

categories and themes in line with the research questions across the data (Braun & Clarke, 

2014, 2019).   

2.1.Ethical Considerations 

This study followed the guidelines of the UPC Code of Ethics (2017, refer to the Information 

Sheet Appendix C).  All students received a fair explanation of the procedures followed and 

the purposes of the study as well as the measures taken to preserve the confidentiality of their 

responses.  The rights of individual participants to self-determination, privacy and dignity 

was always respected (Cohen et al., 2008). 

3. Results and Discussion 

RQ1: How did students experience the process of intercultural adjustment in this short-

term study abroad program? 

The students' experience of intercultural adjustment started with a sense of enthusiasm and 

overwhelm for diversity, followed by a frustration period where they were supported to adjust 

and progressively adapted to the Global Village environment.  For the first research question 

three main phases were found as experienced by the students: (a) Excitement and 

Disorientation Phase, (b) Frustration and Adaptation Phase, and the (c) Integration Phase.   
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Excitement and Disorientation Phase 

When being asked about the first feelings when they got notice they would attend the program 

and during arriving, were predominantly two in all answers: nervousness and excitement.  

The first phase of students’ experience is characterized by the enthusiasm, uneasiness and 

generated by the start of the program.  It begins before arriving at the campus, provides a 

peak of excitement, and persists until the challenges of living and/or working are intense and 

move students to the next phase. Similarities can be found with the first phase of the W-

Curve model, the tourist phase, since the people who enter this new country (in this case, 

educational environment) feel that attending was a very good decision and that it is an 

exciting adventure while at the same time having anxiety on how to interact (Neuliep, 2017b; 

Urban et al., 2006; Zhou et al., 2008).   

… I didn't know what to expect, like how it would be.  It was very scared of what was going to 

happen but at the same time excited to know.  (P07, Female, 25, Athens, Greece) 

However, the emotions predominance varies in the interviewees depending on the 

nationality.  A tendency for anxiety as a predominant feeling was identified towards 

European and Asian participants whereas the Latin American and African tend to have 

excitement as a predominant emotion. This is in line with the Hofstede´s dimensions of 

culture, since cultures that have a weak uncertainty avoidance, such as American and African 

countries, tend to feel tolerance and curiosity for diversity whereas cultures with strong 

uncertainty avoidance, like east and central European countries, tend to suffer from higher 

stress and anxiety when faced with ambiguity (Gudykunst, 1995; Hofstede, 2011; Neuliep, 

2017a).   

I was hype… very excited.  Even though I never saw people from all these countries or didn´t 

know where in the map they were, I knew I was going to be all right.  (P05, Male, 23, Bayamon, 

Puerto Rico)  

The feeling of confusion and disorientation before arrival was higher in the students who had 

no prior travel experience and lower in the ones who had visited the USA before for tourism 

or other academic program but still.  Students highlighted that in this specific program, they 
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felt that they were left on their own to figure things out until they got to campus and a faculty 

picked them up from the bus station.  No pick-ups at main airport or no mediation amongst 

the first encounters, allows students to experience being “overwhelmed” and “confused” but 

at the same time “excited” which is as the Engle and Engle  claim is “the heart of a successful 

sojourn” (Engle & Engle, 2003).  Upon arrival, the first impression for most students was the 

tremendous diversity found on the shared residence common spaces, especially the shared 

kitchen.  They were all accommodated in two connected buildings dedicated only to the 

program participants and faculty.  Despite of the nationality, all students reported feeling 

surprised and overwhelmed.  Language was identified as a big stressor before and during the 

first encounters in line with previous studies (Lin, 2006; Zarrinabadi & Khodarahmi, 2017). 

When I first arrived, I was confused, too many things going on...  I´ve never been part of such a 

thing and I knew I was going to meet people from all over the world and share experiences with 

all of them.  I was excited but also nervous… a little anxious about the first time when I would 

have to speak English.  Language stress [stressed] me a lot.  (P01, Male, 21, Wenzhou, China)  

I was so stressed [about getting to campus] … I was at the airport and needed cash to buy the bus 

ticket but didn´t know the name for an ATM1.  I was like please I´m looking for a cash machine?...  

to have money on my pocket.  Finally, a kind guy who worked at the airport took me to an ATM 

and when I felt I had figured it all out the machine said do you want money from your checking 

or savings account? I was like… I don´t know what that is! I just want money to get my bus 

ticket!  Now I think it´s funny back then I was stressed.  (P02, Male, 24, Paris, France)  

The start of the daily coexistence – academically and living - leads the students into a valuable 

opportunity to test the ideas acquired in their cultural context about other nationalities and 

has a relevance at the cognitive and relational level and at the same time find similarities and 

reduce the tension to interact with classmates regardless of their nationality.  Almost all 

responses admitted being surprised or having contrasted their ideas about certain nationalities 

during the program and highlighted how media shapes the reality you believe in and how it 

takes an opportunity like this to finally contrast with real people.  Three groups of students 

                                                 

1 An automated teller machine (ATM) is an electronic banking outlet that allows customers to complete basic 

transactions without the aid of a branch representative or teller. 
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were evidenced: (a) a majority of students who recognized they arrived with many 

stereotypes and how they changed their perception and in a minimum proportion; (b) students 

who thought they didn´t rely on stereotyping but then realizing they had many – in this group, 

all have had previous multicultural exposure but affirmed not like in this program – and also, 

(c) students who affirmed they didn´t have any strong stereotypes about others due to 

previous cultural exposure.  Some reported it is easier for them to differentiate between 

similar cultures. 

I arrived thinking I was open minded but, I had so many wrong stereotypes… I thought Chinese 

people were very cold and they just work and study… My roomate was quiet but so was I… I 

learned to make a difference between Koreans, Chinese, Japanese, Central Asians like Tajikistan.  

… Country cultures have influence, but personality traits are so important… We think culture 

defines the people, but I think it´s something ourselves do to become less nervous you know? 

(P12, Female, 22, Lima, Peru) 

As the student previously stated, almost all the responses involved the recognition of wider 

categories of people rather than those they had before for world regions as they interacted 

with people in diverse scenarios and held media responsible as an actor who shapes what 

they think about others.  While students navigate through the diversity of global village, 

regardless of their cross-national characteristics they learn - in diverse levels - to tolerate it.  

Several authors (Choma et al., 2017; Kurylo, 2013; Neuliep, 2018) affirm that mental 

categorization and cognitive complexity are an indicator of effective intercultural adjustment.  

For the growth of any stereotype, there is certainly not a single factor behind but there is 

insight in the cultivation theory, which proposes that long-term media exposure, especially 

television, "cultivates" a conception of social reality in viewers that reflects the content they 

see on television (Morgan et al., 2016; Potter, 2014).  There are contemporary studies 

supporting the students ideas regarding African, Latino and middle eastern representations 

that don´t portray their realities (Ben Labidi, 2020; Erigha, 2015; Gabore, 2020; Mapokgole, 

2019; Sui & Paul, 2017). 

… I think a lot of people had ideas about me or about my country because of some things that 

had media exposure … oh is Ebola Is still in your country? … A lot of people have many 
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stereotypes about us and how we live … because of how media portrays us … it was difficult 

sometimes to hear how much misinformation there is.  (P09, Female, 25, Freetown, Sierra Leone) 

Frustration and Adaptation Phase 

This phase starts when the cultural differences affect the student’s daily life and there is 

pressure from the program to adapt personally and professionally.  It holds two key moments: 

the frustration peak and the start of adaptation.  Students said that the responsibility for results 

from their external client and the mentoring from their support group guide and project guide 

was key to adjust and deliver their project.   

Regarding the personal challenges’ students manifested difficulties getting used to the dorms, 

living facilities, bathroom sharing, alcohol and religion and reported some incidents with 

different meanings of physical contact.  Only few students manifested challenging 

interactions but were mostly about their project team.  However, one villager did report a 

difficult situation due to an ongoing controversial cross-national conflict and other students 

commented about it and how it got solved by the end of the program.  Data show that students 

solved their conflicts and coincidences can be found in the Culture-Based Social Ecological 

Conflict Model of Ting-Toomey and Oetzel.  The model refers to how people use what they 

know about a conflict to act competently and produce an effective, proper resolution.  The 

students were able to match with the main characteristics of the win-win conflict orientation 

of the authors: respected the cultural differences, were sensible to the conflict context and 

uncovered deeper conflict needs, practicing mindful conflict skills.  (Dorjee & Ting-Toomey, 

2020; Hotta & Ting-Toomey, 2013; Ting-Toomey & Oetzel, 2013) 

… During my country presentation I had a tough situation and I felt bad because some students 

judged me only from the country I´m coming from… step by step I showed them that I´m not 

what they were told...  There was a night were conflicted nations and I sat down and shared our 

history and we understood how people are the victims… they were my classmates and in the end 

we all knew there is good people everywhere.  (P11, Female, 29, Tel-Aviv, Israel) 

Since the start of the program, students are assigned to a support group with an appointed 

mentor (GV Alumni) for personal goals and experience bonding activities with peers.  During 
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the difficult moments, students in all cases manifested that mentoring – from their project 

advisor and their group guide – were key for their adjustment and development of problem-

solving skills.  However, students mentioned that the willingness of the participants to listen 

and be guided was a determinant factor on how effective the coaching was.   

Global Village wouldn´t be the same without the guides. It´s probably the most important to have 

the guides and lead you through the experience … It taught me to be responsive to my group 

needs… I am a more thoughtful person after it … it wasn´t until I got my issues that I got to see 

the value of the guides and how their support makes you grow. (P15, Female, 22, Rabat, Morocco) 

Integration Phase 

When students reach the peak of integration, they have – without noticing – established well-

developed friendships and the time to return home is close.  This phase could be compared 

to the adaptation phase of the W-curve model (Neuliep, 2017b; Zhou et al., 2008). When 

being asked about their friendships in the program the answers didn´t show a clear a pattern 

of cultural affinity that guided it but rather personality.  However, some students did 

recognize to have searched at the beginning for friends with similar cultural characteristics 

for comfort. In creating friendships, students were able to connect with each other and 

reported that the student-led bonding activities like cooking together, the parties, and late-

night talks were crucial to develop strong bonds despite the origin.  As other studies on 

intercultural friendship studies have found, the friendship satisfaction is significantly related 

to communicative adaptability and the reduction of loneliness.  Also, as in previous studies, 

interviewees mentioned the importance of identity introspection to develop strong bonds.  

When international students feel included, they feel decreasingly vulnerable and stressed.  

When this happens, they may go beyond their comfort zones and explore relationships with 

culturally dissimilar others.  Without friends to support them, they would resist their own 

intercultural adjustment process (Gareis et al., 2011; Hendrickson et al., 2011; Hotta & Ting-

Toomey, 2013) 

I think my closest friends were not just for cultural affinity but more like personality … no matter 

where you're from you could be friends and I think that I discovered through them that I had no 

fear to expose myself like the real me.  Cooking, late night talks...  the trips.  I will never forget 
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a night when we were all outside the dorms… the program was ending, and I saw them all just 

laughing and soon realized that the problems I thought were only mine, were the same problems 

that my other brothers and sisters from faraway countries also lived.  (P3, Male, 31, Foggia, Italy) 

When asked about their perceived personal growth, the overall number of students said they 

thought they had a personal improvement in their life.  Most of the students described 

experiencing openness and flexibility in their thinking.  Some of them also mentioned they 

felt capable and willing to communicate with people from diverse backgrounds.  

Coincidences on responses can be found on Intercultural Competence characteristics like (a) 

having a sense of belonging to a group of people based on relationship (i.e., family, friends) 

rather than cultural identity (i.e., people from my culture, people from other cultures), (b) 

noticing similarities in personality between people who belong to totally different cultures, 

(c) feel that people from other cultures have valuable things to teach them (Arasaratnam, 

2009; Neuliep, 2018).  There is also a connection with characteristics from the intercultural 

willingness to communicate scale from Kassing like (a) willingness to talk to someone the 

subject perceived as different, (b) talk with someone from a culture the subject knows little 

about, (c) talk with someone who speaks English as a second language  (Kassing, 1997). 

I definitely feel I changed like a lot …  you're open minded and you never will look at the world 

at the same way… I feel like I traveled the whole world in just a summer… through people and 

it's just inspiring because now the map has a face… Part of your heart is like attached… you walk 

out of GV and I feel like I can open up and talk to somebody from any part of the world and I 

know have the capacity to do that.  (P10, Female, 24, Santiago, Dominican Republic) 

All interviewees affirmed that Global Village meant to them a life changing experience that 

made them come out as a completely different person and something they will always 

remember.  The most frequently used words used to describe were unforgettable, family and 

friends around the world, and personal growth process. Some students reported experiencing 

a reverse culture shock when arriving back home (Neuliep, 2017b; Zhou et al., 2008).  

I´ve changed a lot … I can´t even explain…I came with some expectations for professional 

growth and left with I got more than I expected... When I came back to my country, I fought 

everyone because I knew I had a world supporting me… it was until then I got the shock from 
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being here again and I said: wow, I changed. It´s incredible how in just a month you can change 

drastically and when you come back it´s hard to stay within that new yourself. (P14, Female, 32, 

Astana, Kazakhstan) 

RQ2: In which ways did specific program design elements influence the students' process 

of adjustment?   

The researcher found four main design features of the program: Extreme Diversity, 

Accountability for Results, Heavily Mentored Environment and Worldwide Network.  Each 

of them influences the final learning results and supports students through the distinct phases 

of the process.  The first refers to the diversity that requires students to interact constantly 

with diverse people; the second, refers to the external responsibility for results that moves 

students out of their comfort zone; the third, refers to the ongoing mentoring focused on 

intercultural effectiveness students undergo; the last refers to the global network they belong 

after the program ends that ensures a lasting bond with the values acquired.  

One of the main activities during the program is the cultural night end daily country 

presentations.  In the former, students showcase the traditional culture of their country and, 

in the latter, their business culture.  All students described these spaces were important for 

them.  Students answers showcased characteristics matching with healthy generalized 

ethnocentrism like (a) finding lifestyles in other cultures as valid as in their own; (b) 

recognizing that they have things to learn from other cultures; (c) respecting values and 

customs from other cultures; (d) having friends from various cultures; (e) applying different 

values when judging people who are different; and (f) like to be involved in interactions with 

people from other countries (Neuliep, 2012; Neuliep & McCroskey, 1997). 

Both activities were important to me because it shows who we are…The emotional attachment 

to your culture is important to value what you have... business culture and preference in terms of 

working hours as well, then you can easily respect and understand other perspectives while 

working because [if not understood] you keep arguing about something is wrong without 

knowing ones culture. But sometimes we are so into your own culture you think it´s the most 

important and unique in the world…They showed us the differences and celebrate them… to 

appreciate the diversity.  (P13, Male, 23, Chitral, Pakistan) 
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The extreme diversity component also required students to be involved in extensive direct 

cultural contact, constant participation in cultural integration, live close quarters, working 

and learning and planned contrasting “roommates” based on intensive assessment prior to 

arrival.  When asked about the roommates, responses can be classified in three groups: a 

majority who recognized they had to adjust but finally blended well, some who blended just 

fine without any problems, and only one student who couldn´t get along due to cultural 

differences and had to be moved to another room.  

Villagers were subject to real work accountability in diverse teams, where they are assigned 

to a cross-cultural team for an international or U.S.  based client and appointed with a mentor, 

had constant checkups from their Project Mentor for results and continuous communication 

with client.  All students revealed to have difficulties working with their peers in a higher or 

lower degree and highlighted (a) how big differences start showing up in small disagreements 

until they become big, (b) how difficult it is to work with people with completely different 

worldviews, (c) how guidance was key to connect with the team and see the diversity as a 

benefit.  The main stressors in teamwork were time and punctuality, working styles (high 

tolerance to ambiguity vs low), leadership styles (individualistic vs collectivistic), time for 

indulgence vs full time working (Hofstede, 2011).  The teams who were able to blend well 

appointed the following as crucial for them: effective communication, guidance from their 

project mentor, responsibility and the urge to get the work done for the external client.  Also, 

students belonging to teams who adjusted reported to appreciate the difference and adapted 

some costumes from other peers.  As Engle and Engle (2003) state, the real power of 

education abroad comes when students face challenges in the emotional and intellectual 

sphere.  Students face real-life responsibilities, having to cope with challenges that are not 

easy or cannot be found in role-plays, case-studies or other programs without the diversity of 

this one  (Brislin, 2002).  

… we were so different… maybe too different, we suffered working together but there was 

constant checkups and we had to deliver the work for the client in a deadline.  Without this 

pressure we would have never finished or get past those discussions.  Order and time management 

were mainly the problems and misunderstandings like… we [Asians] are very private for 
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ourselves but maybe for other people from other countries that may feel like you're not respectful.  

(P04, Male, 26, Hong Kong, Hong Kong) 

The third component of Global Village is crucial for the adjustment and development of 

problem solving and intercultural leadership skills of students.  Since the start, students are 

assigned to a support highly diverse group with an appointed mentor (GV Alumni) for 

personal goals and experience bonding activities with peers.  Students must participate in 

continuous orientation, mentoring and reflective coaching.  When being asked about their 

project mentor students could be grouped in two: the ones who considered their role was 

mostly professional and the mentor intervened when necessary to keep the work moving and, 

the ones who see the professional mentor as not only professional but also personal.     

Our project mentor … she was like this glue for us, always giving us direction… if something 

was not right, she´d make sure it was all right.  She already had this experience so suddenly after 

she spoke everyone was happy and moving forward more than focusing on why it didn´t work 

and it was fundamental for us to have a new perspective.  (P12, Female, 22, Lima, Peru) 

When asked about the support groups and the personal guides, they all confirmed that the 

guide groups helped them to interact – among other things – with people at a human level 

and provided them with guidance for growth.  This is in line with studies (Pedersen, 2010; 

Vande Berg et al., 2012) using the IDI which found it is not enough to send students to study 

abroad without intentional pedagogy focused on outcomes of intercultural effectiveness.  The 

heavily mentored environment boosts students and gives them support while providing 

constant mentorship in cross-cultural leadership, teamwork and problem-solving skills which 

the students claim also, to be crucial for the program to succeed.  Another main element that 

emerged was that students found student-led bonding activities to be as important as faculty 

mentoring since they received peer mentoring.   

… she helped me to feel more safe [safer] and more confident because I was afraid to speak with 

people and I felt like everyone was better than me …  she really helped me to have my place in 

the program and … to see what I can provide to people in what people can provide to me and 

how we can learn from each other and it was really important for me. (P02, Male, 24, Paris, 

France)  
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The fourth component of the program plays a fundamental role in keeping the learning and 

values developed even after the return home, rather than being a momentaneous superficial 

change, since after the program students report to keep in touch with friends and also meet 

new ones from the network. When being asked about the importance to be part of the 

community responses can be classified into: students who affirm belonging means to be part 

of a family and community and it´s of sum importance to them, students who affirm they do 

feel the connection but have not explored the specific benefits of the network yet and students 

who report to keep in touch only with their class but not actively participate in the elections 

of the board or other Alumni activities.  

… it is very important to me to be part of the community it's like … if your aunt lives in 

another city you have to go see your aunt... for me it´s like you are being born in a new family 

and it is international and I wear it as something that I'm proud of myself… I'd say again like 

a last name… GV is like a last name or third name… wherever you go you can say: are you a 

GVer? (P08, Female, 24, Nakhichevan, Azerbaijan)  

… I feel like that network really leads to that that goal of having a peaceful world because 

then we have a lot of people from different countries and they they're doing different 

projects in their own country and then they are in touch with people from different 

countries... Whenever I see the WhatsApp group it´s just a blessing to me (P13, Male, 23, 

Chitral, Pakistan) 

4. Conclusions 

Findings show that the students experienced the process of intercultural adjustment in three 

main phases: (a) the Excitement and Disorientation Phase which is characterized by the 

excitement, nervousness and tolerable anxiety generated by the start of the program and it is 

crucial to make students get out of their comfort zone personally and professionally; (b) the 

Frustration and Adaptation Phase which is characterized by the recognition of frustration 

towards interactions, recognizing there is a need for adjustment and to start doing efforts to 

adapt;  and (c) the Integration Phase is where the students finally reach integration and 

adjustment until the return to their home countries where they stay connected over social 

media.  
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The program design elements of Global Village influenced the process of adjustment of the 

students.  The highly diverse environment component provides enough space for excitement 

and disorientation in students.  At the same time, the diversity in the living facilities and the 

working groups, makes students transition to real-life challenges.  If there wasn´t an 

accountability component, probably the urge to adjust wouldn´t be present.  The heavily 

mentored environment is crucial to help students navigate through the transition and leads to 

the integration to a respectful world-wide community which serves as a social support 

scheme to maintain the values learned upon return to home country.   

To summarize a framework was developed (See Figure 1) which elucidates the answer to 

both research questions: the changes that participants experienced throughout the process of 

adjusting as well as the influence of the program design in the process.  It represents the 

condensed version of results and provides a clear outline of the student experience which is 

conceptually and visually consistent and establishes the relation of the program design 

components with the adjustment experience. 

This study contributes to the literature on short-term study abroad and intercultural learning 

by starting to identify best practices in this heterogenous field and proposes the analysis as 

related to the program design.  Findings of this study could be of relevance and can be applied 

to, and guide, the design of intercultural training programs in universities doing 

internationalization efforts.  Although the process model proposed in this study is a 

contextual framework important lessons can be gathered: (a) attention should be paid to the 

amount of comfort or ambiguity that is provided to students during their first encounters; (b) 

there is a need for intentional pedagogy focused on intercultural outcomes supported by 

ongoing mentoring; (c) it´s important to have mandatory involvement in cultural integration 

and support groups; (d) pressure for real work and accountability is a prerequisite to leave 

the comfort zone (it can take form of a project or internship); (e) housing arrangements and 

coexistence of the students undergoing the program is essential for developing strong bonds 

and have “nowhere to hide” from the interactions; (f) alumni networks with representation 

and active involvement can contribute to maintain the sense of belonging developed in the 

program.  
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Limitations of this study derive from two principal areas: (a) the reduced sample obtained 

from the population interviewing only 15 students, (b) the accessibility to the sample due to 

the difficulties of time-zones and connectivity.  Future studies should remain attempt to 

understand short-term study abroad programs considering the contextual characteristics as 

related to the learning gains of students. 

Future studies could further (a) contrast different adjustment processes to identify if there are 

coincidences in the most effective program design elements; (b) use the IDI tool contrasting 

among different short-term study abroad programs and their design; (c) focus on the 

variations of uncertainty management among cultures to provide specific support schemes to 

students; (d) adapt the culture shock theory to study highly diverse environments 

(international companies, organizations, educational institutions) rather than as only applied 

to cross-national boundaries in order to provide social support for adjustment more 

effectively in several spaces.  
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APPENDIX A  

 

Interview Guide 

A Short-Term Intercultural Immersion Program in the US: Contextualizing Intercultural Adjustment 

Journeys 

 

Date: MM/DD/YY Hour: XX PET  

Interviewer: Ariana Melchor Bazalar 

Student: Country, Age 

 

No. Question Code 

1.  

Let's go back to the moment where you knew you were admitted to GV.  How did you feel about being part of 

this program with so many different people? Prearrival: Before your arrival to GV, can you tell me more about 

your experience in the way here?  Three words of what you felt when you land in the US. 
RQ1 

2.  
If you had to mention two emotions that were with you at that moment, what would they be? Are there any 

anecdotes from how you got to campus? Did you rely on anyone? 
RQ1 

3.  
Do you remember your first impression when you arrived at Global Village? Who did you talk to first? Could 

you share with any anecdotes or stories about your first encounter with the participants? 
RQ1 

4.  

Before coming to GV, did you have any previous ideas about any of the countries that attended that you found 

to be true or wrong? Do you remember which ones? Do you remember being surprised by something a GVer 

did that you did not know was like that in his country or did you think something different? Did you adapt any 

custom different from your own? 

RQ1 

5.  

I would like you to return to the time of the Cultural Night and your Country presentation.  Do you feel that it 

was important to have a space to show the traditional and business culture of your country? If yes, in what 

way? 

RQ2 

6.  

Who was your roommate and what was his nationality? Did they have different habits? Before GV, did you 

have ideas about the people of that country? Did your coexistence with your roommate make you change your 

mind or reaffirm it? Did you adopt or share a habit with your roommate? 

RQ2 

7.  

Is there any anecdote or incident that occurred with peers from other countries that you´d like to share where 

you felt the point of view of your country was not being heard? How did that make you feel? How did you solve 

it? Who helped you? Something that frustrate you with your interaction with someone else. 

RQ1 

8.  Who was your project team? What nationalities were part of it? Who was your guide and what nationality? RQ2 

9.  
Did you feel any difference in the way your colleagues work? If the answer was yes, do you consider that any of 

these had a cultural background? 
RQ2 

10.  Describe some interactions in which these differences were felt (Only if you answered yes to question 2) RQ2 

11.  
How do you feel about the final project result? What do you feel were two factors that contributed to this project 

turning out the way they did and the results it achieved? 
RQ2 

12.  
Project mentor - In which ways did he/she helped you? Technical or emotional? In some words, how would you 

describe his role in your overall GV experience 
RQ2 
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13.  
Group leader - In which ways did he/she helped you? Can you share with me at least two things you learned 

from being in the support groups? Are there any anecdotes within your guide group that were significant to you? 
RQ2 

14.  What is the role that you feel your mentors played in your overall GV experience?  RQ1 

15.  
By the end of the program, who were your closest friends? What are their nationalities? Do you feel that there 

was a cultural affinity that made you friends or was it a personality issue? 
RQ1 

16.  
Throughout GV, did you feel a personal change? At which point of the program you realized? What do you feel 

has changed? 
RQ1 

17.  What does GV mean in your life? RQ1 

18.  Is it important to you to be part of the worldwide GV community? In which ways you feel you´re part of it? RQ2 

19.  What does it mean to you to be part of the GV Alumni now after time has passed? RQ2 

20.  
Speak.  We thank you very much for your time and hope you enjoyed sharing these moments that seem so 

special and valuable for you.  Have a good morning/evening/night  
G 

 

  

APPENDIX B  

Ethical Statement  

 

Introduction Hello and thanks for accepting this interview.  My name is Ariana Melchor and I represent 

Universidad Peruana de Ciencias Aplicadas.  We thank you for accepting the invitation to be part 

of this research which is part of the requirements to my License’s Degree.  We are conducting this 

anonymous interview to explore the dimensions of intercultural adjustment in the participants of 

the Global Village 2018.   

Ethical Disclosure  We would like to share with you our ethical disclosure before we start. 

1.  All participants will remain anonymous.   

2.  All information will be treated with the strictest confidentiality. 

3.  If requested, participants will receive a copy of the final report.   

5.  The research is to be assessed by the UPC for examination purposes only but should the 

question of publication arise at a later date, permission will be sought from the participants. 

6.  The research will attempt to explore educational programs in practice.  It is hoped the final 

report may be of benefit to Lehigh University and to those who take part. 

Adapted from: Research Methods in Education 

Before Start  With your permission, we would like to ask you some questions, but we would like to highlight 

it´s more of a conversation rather than a survey because we want to hear your thoughts, feelings 

and perceptions.  Remember that your answers will remain anonymous (at no time will we ask for 

your name).     
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APPENDIX C 

Information Sheet for Participating in a Research Study 2 

 
Researcher statement: 
 
We are inviting you to participate in a study for obtaining the Professional Degree of Communications.  This is 
a study conducted by Ariana Melchor Bazalar, belonging to the School of Communications of the Peruvian 
University of Applied Sciences (UPC).    
 
This study / project has the main aim of understanding the cultural adjustment experiences of the students of 
the Iacocca Global Village for future Leaders 2018 and the program influence in the process.   
 
In collaborating with this research project, you will have to join a programmed synchronous online interview, 
which will be carried out via computer-mediated communication through a secure online application.  This 
activity will last from 40 to 90 minutes and will be carried out on your local time, during the time disponible 
according to both parties taking into consideration and respecting the different time zones.   
 
The information we are providing you will allow you to make an informed decision whether to participate. 
 
If you decide to participate in this study, your participation will be recorded (audio or video) as long as you 
authorize it, in the event that you do not wish to be recorded, notes will be taken in a notebook. 
 

You authorize the recording of the interview Yes ( ) No ( )  
 

You will not be able to name individuals, faculties, institutions and any information that could affect or damage 
the honor of third parties, during the interview.  If this happens, we will have to delete that information 
 
Risks: 
 
There is no risk to participating in the research.  However, some questions may cause you discomfort.  You 
are free to answer them or not. 
 
Benefits: 
 
The results obtained from the interview will be reported confidentially to you.   
 
Costs and compensation 
You will not have to pay anything to participate in the study.  Likewise, you will not receive any economic or 
other incentive, only compensation for transportation expenses and / or a snack for the time provided. 
 
Confidentiality: 
 
All the data that is collected will be strictly anonymous and private.  In addition, the data provided will be 
confidential and will only be used for scientific research purposes.  The person accountable for this, as 
custodian of the data, will be the Investigator Responsible for the project, who will take all the necessary 

                                                 

2 Adapted by Eliana Gallardo Echenique (Research Professor at the UPC School of Communications) 
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measures to safeguard the adequate treatment of the data, the safeguarding of the registered information 
and the correct custody of these.  (Stored in the cloud in a private account)  

Participant Rights: 
 
You can ask all the questions you want before deciding whether to participate or not, which we will respond 
gladly.  If, once you have agreed to participate, then you become discouraged or no longer wish to continue, 
you can do so without any concern, no comments will be made, nor will there be any action against you. 
 
If you choose to participate in the study, you can withdraw from it at any time, or not participate in a part of 
the study without harm.  If you have any additional questions, please ask or call Ariana Melchor Bazalar, to 
the email ariana.mbazalar2@gmail.com and phone +51955024615.   
 
A copy of this information sheet will be given to you. 
 
Sincerely, 
 
 

 
Ariana Melchor Bazalar  
Principal Researcher 
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APPENDIX D  

Consistency Matrix 

Research Problem  Research Question Objectives Categories Methodology 
The increasingly interconnected 

world and the demand for 

globally prepared graduates, has 

had a significant impact on 

higher education and catalyzed 

a trend of short-term study 

abroad programs.  Key 

challenges arise because, 

despite their prominent growth 

and the expansion of their reach, 

the research on student 

outcomes is still in early stages.  

Thus, the lack of uniformity in 

their structure and design makes 

it difficult to find a “one size” 

assessment.  It is essential to 

approach education abroad as a 

non-steady variable, where the 

program design is related to 

student learning gains and 

specific intercultural adjustment 

experiences are framed within 

their context. 

 

 

 

RQ1: How did students 

experience the process of 

intercultural adjustment in 

this short-term study 

abroad program? 

RQ2: In what ways did 

specific program design 

elements influence the 

students process of 

adjustment?  

 

 

 

 

General Objective: 

Illustrate the process of 

intercultural adjustment 

of the GV 18 students 

and the influence of the 

program design.   

 

 

Category A 

Phases of intercultural 

adjustment in GV 

students 

 

Category B 

Program Design 

Components 

Paradigm 

Social or interpretivist 

 

Approach 

Qualitative 

 

Design 

Case Study 

 

Data Collection 

Semi-structured interviews. 

 

Sampling 

Purposeful sampling and 

theoretical saturation at 15th 

interview 

 

Data Analysis 

Thematic 

 

Instruments 

 

Semi-structured interview guide 

with open ended questions. 

 

Specific Objective 1: 

Reconstruct the process 

of intercultural 

adjustment of the GV18 

students.   

 

Specific Objective 2:  

Identify and categorize 

the program design 

components of Global 

Village.   
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For Interview Transcriptions please visit: shorturl.at/koFYZ 


